
 

 
 
 

 
 

Behaviour Policy 

Purpose of Policy: 
 To promote behaviour that fosters children’s personal, emotional, social development and 

wellbeing.  

 To ensure that all children feel safe and secure in the nursery school. 

 To ensure all staff to have consistent expectations and approaches to children’s behaviour, 
whilst respecting individual and cultural differences. 

 To explain the rationale behind our expectations and approaches. 

 To provide an agreement between the school and parents and carers regarding acceptable 
behaviour by all parties. 

Overarching vision and aims 
At Kate Greenaway Nursery School, we believe that everyone’s’ needs can be met without harming 
anyone else or the environment. Our vision is for a kind, socially just and environmentally 
sustainable world, where people live healthy, enjoyable lives, in thriving environments. In order for 
each child to flourish, they depend on those around them, and their environment. Our overarching 
aims provide a framework for how we respond to children’s behaviours and promote individual and 
collective behaviours that support our vision. 

Our aims are: 

 to support children to personally flourish; and 

 to help children to learn how their behaviours impact on themselves, others and their 
environments. 

Introduction 
Our approach to responding to children’s behaviour is underpinned by our knowledge, 
understanding and fundamental beliefs about children, child development and human psychology. 
We take the broad view of ‘behaviour management’ that does not start with how to respond to a 
challenging behaviour, but rather how we create the physical, emotional and social environment in 
which children can develop healthily and learn appropriate ways of being or behaving. This includes 
how we endeavour to foster children’s: positive sense of self, ability to be part of the social world, 
communication skills, self-regulation and ability to manage risks. This policy will outline some of the 
knowledge and understanding informing our approach before detailing our approach. 
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Social development 
Often the nursery is a child’s first experience of being in a group setting around large numbers of 
other children. At nursery, children learn to communicate their needs and wishes, negotiate and 
share with their peers, and they learn that others have needs and wishes too. This experiential 
learning is essential to a child’s development, and it is the role of the supporting adults to help 
children work through social problems in a supportive atmosphere, with clear boundaries, so that 
they develop positive attitudes to each other and to learning. We want children to be assertive, 
connected to each other, self-motivated and self-regulating (able to manage their feelings and 
impulses).  

Developing skills at different rates 
We know children develop at different rates and therefore, in making decisions about how to 
respond in a given moment, we will always give consideration to a child’s level of development, 
including their understanding of language. We know, for example, that younger children are more 
typically ‘egocentric’ which means that they put their own feelings before others. In order to behave 
well or become socialised, individuals need support to develop certain qualities such as an ability to 
tolerate frustration, flexibility, problem-solving skills, and ability to develop empathy (the 
imaginative capacity to see and feel things from another’s point of view).  

Behaviour is communication 
We understand that children’s behaviours are communications, and we think and respond to 
children’s behaviours with this understanding. Before children develop understanding of their 
feelings, and the language they need to express themselves, they show us their feelings and wishes 
through their behaviours. Many of these behaviours are typical for young children. Some 
behaviours, that cause concern in others, might indicate distress, trauma or pain in a child. In this 
case, we work with parents and carers to explore these behaviours using a trauma-informed, child-
centred approach. 

Respect for all 
The nursery school welcomes a diverse group of children, with individual identities, who belong to a 
range of ethnicities and cultures. As well as coming with a spectrum of experiences, beliefs and 
cultural preferences, each child comes with their own individual interests, strengths and needs. In 
supporting children to build on their strengths and make progress, we need to be mindful and 
respectful of these differences and support children to be mindful and respectful of others.  

Involving parents  
We take an information sharing and problem-solving approach. We understand that parents know 
their children best and are often best place to help us understand why their child is finding a 

particular situation difficult.  Staff will endeavour to provide parents with a clear picture of how their 
child is managing in nursery and share any difficulties their child might be having. It is important to 
note, however, that the reason is to share information, and not for the child to be told off or be 
shamed. Working with parents to support their child’s positive behaviour is an ongoing and 
collaborative process that depends on regular and open communication over time. We can also 
signpost parents to a range of universal and Early Help services. 

Secure relationships 
At Kate Greenaway, it is a priority to ensure that each child develops a secure relationship with their 
key person. In turn, the key person can help the child develop a wider network of relationships with 
other children and the staff team. Warm, caring, emotionally attuned relationships set a positive 
climate for children’s social and emotional development, ensure they feel valued and help to 
promote good behaviour (For more information, see KG Key Person Policy). Children who have 



insecure, anxious or disorganised attachments are helped to form new secure ways of relating by 
nursery staff and perhaps, in discussion with parents and carers, by referral to professionals. 

Acknowledging, regulating and soothing difficult feelings 
We understand that young children are highly emotionally people. All staff will strive to be 
“emotionally attuned” to children, valuing, regulating and accepting their emotions. We work on the 
basis that all feelings are acceptable although not all behaviours are. For good mental health, as well 
as behaviour, children need to have their feelings accepted and learn appropriate ways of expressing 
them. Before children have the understanding and language to express their feelings verbally, they 
show us their feelings through behaviour. We see it as our job to tune into the feelings, help children 
understand and name them, and learn how to be with them. By helping a child put their feelings into 
words, we help them to process them, as well as to find acceptable ways for them to communicate 
what they feel. For example, “I can see you’re sad about that, shall I help you for a moment” rather 
than supressing the feelings with “Don’t cry, you’re a big girl now”. It is important that children see 
those around them doing this too.  

A positive example 
Children are learning at a rapid rate, from everything they see. We recognise that children are 
noticing and being influenced by the examples around them, especially those they are close to. 
Adults can help young children learn desired behaviours by setting an example and by explicitly 
modelling behaviours and language.  As well as demonstrating respectful interactions with 
colleagues, staff will offer a child the language and behaviours they need to get along better in a 
given social situation.  

Enticing provision 
We know that children behave best when they are whole-heartedly engaged in activity. A key part of 
our job as nursery practitioners, therefore, is to choose stimulating and inspiring resources and 
activities based on the children’s interests and needs. We also need to create an environment that 
enables children to make choices and participate independently. 

The centrality of play 
Play is the most natural and most effective way in which children learn. Children’s play thrives when 
the child feels safe: in secure, facilitating relationships; in high quality, enticing environments; and 
supported by clear, consistent and equitable boundaries. In play, children (and adults) can safely 
explore a whole range of feelings and behaviours that would not be acceptable in non-play 
situations. Children playing at being monsters or superheroes and exploring behaviours and feelings 
is similar to the way that adults might explore feelings and behaviours when watching a movie, 
playing a sport or going to the theatre to watch a ‘play’. 

Rough and Tumble and Weapon play  
Rough and tumble play is a normal and healthy part of childhood. Weapon play is also a very 
common and a form of play. We are tolerant of physical and weapon play and believe that children 
should be able to extend their imaginative play in this direction as it is a child’s way of learning about 
things that exist in the real world. It is understood that however we respond to rough and tumble or 
weapon play, we will always ensure that every child feels safe and protected. Children are not 
allowed to use forms of play to intimidate or hurt other children in any way. Staff will also support 
children to understand that, while this type of play can be harmless, real weapons are not.  

Clear rules and boundaries: 
Young children and babies need clear, consistent boundaries that are non-punitive and sensitive to 
their developmental situation. We have different boundaries for babies than we do for four year 
olds. Consistent boundaries are essential in helping children and babies feel safe. As they grow, they 



are able to internalise a sense of ‘boundaryness’ that gives the developing child a strong sense of 
self. 

Many rules can be, and are, negotiated and established with children, in light of the needs of the 
individuals, the age and stage of development, and the cohort. For example, different contexts or 
individuals may require different rules about touch, rough and tumble play, and mess. Some rules 
and boundaries, however, are non-negotiable: 

1. We do not hurt or cause harm to others or ourselves. 
2. We use kind words and voices (to ensue everyone feels welcome, cared for and 

valued); and 
3. We respect and care for our resources and environment (to ensure our resources 

are sustained and available for others to benefit). 

Undesirable or inconvenient behaviour  
We do not think of children as ‘good’ or ‘bad’ nor can all behaviour be easily classified into these two 
simplistic categories. Rather, a person’s behaviour might be ‘convenient’ (appropriate, helpful, 
considerate, harmless) for those around or ‘inconvenient’ (inappropriate, annoying, unhelpful, 
destructive, obstructive, harmful, hurtful). For example, it is not always bad to make loud noises. 
However, for some people and in some situations, loud noise can be unpleasant, distracting or even 
distressing. We aim to provide a safe environment in which children can learn to navigate these 
boundaries. There are, however, some behaviours are more serious which are covered later. 

For all unwanted behaviour, the supportive adult will:  

a) seek to understand what the behaviour is communicating; 
b) help the child identify the feelings behind the behaviour; and then 
c) help children to become socialised and behave ways that do not annoy, harm or cause 

problems for others. 

Snatching  
Snatching is a very typical behaviour in young children. The young child is communicating ‘I want 
that thing’ by reaching for it and taking it! The child needs support to learn more about the other 
person’s perspective, how to tolerate their own strong desires, and the language they need to 
appropriately communicate their wishes. The supportive adult can help them with this by 
acknowledging their feelings, explaining the other person’s perspective, and showing them how to 
approach the situation in an appropriate way. For example, to help a child who is resorting to 
snatching to learn a more socially acceptable approach, an adult may hold out their hand and say: 
‘Ah, you really want that car don’t you… Let’s say... “Please may I have the blue car?”’ (or “Car 
please” depending of the child’s level of language). The adult could also model a reply for the other 
child, to help them manage the situation ‘Wait a minute. I’m not finished playing with it.’   

Tantrums 
Children do not have tantrums because they want to. It is unlikely to be premeditated tactic on their 
part. They are being their feelings - their frustration, their anger and their sadness. Once they are in 
it, they may even have forgotten what it was that was frustrating them. However, it is also true that 
if a child consistently gets what they want by having a tantrum they will be disinclined to give up 
tantrums as a strategy, and less likely to develop more sophisticated and socially acceptable means 
of communicating their needs and dealing with disappointment and frustration. 

Staff will try to see the situation from the child’s point of view, comfort them because they cannot 
have what they want (this is not the same as giving them what they want). ‘Oh dear, you are really 
angry aren’t you. You really want that… I know that feeling. I’m sorry you feel so upset...’ Staff will 
contain the child and their difficult feelings by holding them or staying close and showing concern.  



Attention-seeking behaviour 
Sometimes children (and adults) use behaviours as a way of attempting to satisfy an unmet need. 
For example, we hear of attention seeking behaviours. It might be important not to reinforce 
destructive or antisocial behaviours with adult attention but it is equally important to address the 
attention-seeking child’s need for attention in other ways. Why does the child need a lot of 
attention? Have they had a deficit of attention somewhere in their lives? Are they anxious or 
uncertain? Perhaps they are envious of other children getting adult attention in a rivalrous way…  

Conflict 
Experiencing and managing conflict is an important part of growing up and early education. We help 
children to learn the skills and manage the feelings that are aroused in conflicts through guidance 
and modelling.  We encourage children to be assertive and to say or sign “No” or ‘Stop’ clearly, with 
“I don’t like that”, etc. Where a child appropriately asserts “No” and the other child responds, it is 
not usually necessary for an adult to get involved. If a conflict needs adult intervention to be 
resolved, our approach is:  

 Listen to both children.  

 Encourage children to say how they feel (“It hurt” … “I’m sad” etc)  

 Ask the children how they could solve the problem and try to find a solution based on their 
ideas. ’I would like you to…’ If necessary, impose a solution and explain why.  

 If a child has hurt another, ask them to find a way to help the other child feel better. This 
could involve saying ‘Sorry’*, comforting the other child or agreeing to be friends.  

 Spend time settling the children back into positive play – don’t deal with an incident and 
walk away too soon.  

 Where possible, notice positive behaviour shortly afterwards and praise it. “I can see you are 
playing nicely now, that’s good to see you sharing.”  

*We do not require children to say ‘Sorry’. We know that children often learn to repeat this word 
without having a sense of remorse or an awareness of the consequences of their actions. It is more 
important that they are supported to empathise with the other person. 

Addressing other inconvenient behaviours  
There are many ways in which we can address inconvenient or unwanted behaviour before 
escalating to firm ‘No…’ and ‘Don’t…’ instructions. We can do this by valuing, modelling, reinforcing, 
correcting and expecting desired behaviours. 

For low-level behaviours that are not desirable or convenient for others, adults can patiently guide 
the child by: 

 Giving a positive instruction. For example, instead of ‘Don’t paint on the walls’. We might 
say ‘Walls are not for painting on. Here is some paper.’ 

 Where appropriate, offer two positive choices: 
o ‘Ball outside or cars inside?’ 
o ‘You can throw with ball outside or you can choose something else to play with 

inside?’ 

This avoids unnecessary confrontation, gives the child a sense of control and ownership, and 
helps to develop their personal responsibility/repertoire of responsible options. 

 Recognising desirable behaviour and efforts. ‘I can see you are waiting patiently for a turn.’ 
Or ‘You are asking patiently for a turn.’ 

 Acknowledging and praising a nearby child who is engaging in the desired behaviour. This 
avoids giving the child attention (which can be reinforcing even if negative) for the undesired 



behaviour, whilst letting the child know what you are looking for. For example, ‘Johnny is 
sitting quietly, ready to listen.’ 

 Disapproving of the behaviour, not the child. Where boundaries need to be asserted, staff 
will always show disapproval of the behaviour, not the child. This is in the interest of 
supporting all children to develop a positive self-identity whilst they learn to engage in more 
appropriate behaviours. For example, rather than ‘You are naughty’, ‘Breaking toys is not ok. 
Those toys are for everyone to enjoy.’ 

 Framing ourselves within problem. Since different people can tolerate different behaviours, 
it can be better to define ourselves and our own needs, limits and boundaries rather than 
child or even the behaviour. For example, staff might calmly and assertively state ‘I am 
finding this noise too much for me. You can either play more quietly in here or play outside.’ 
Or ‘We are finding it difficult to read while you are making that noise, please could you play 
more quietly/elsewhere.’ This explains the problem whilst fostering understanding of 
another’s perspective 

All of the above strategies may be accompanied by visuals (gesture, Makaton, pictures) where 
appropriate to support understanding. 

At Kate Greenaway we might employ behavioural strategies to help manage children’s behaviour 
but we always seek to understand the communication within the behaviour too. If the any of these 
undesirable behaviours are persistent, extreme of occurring outside of expected developmental 
norms, staff will also be interested in the underlying emotional situation that the child is 
communicating. Why is the child resorting to… as a behaviour? 

Harmful behaviour 
Some behaviours harm others, either physically or emotionally. Physically harmful behaviour 
includes: hitting, biting, spitting, scratching, throwing objects and more. Emotionally harmful 
behaviour includes using unkind words, racist or other prejudice comments, mocking another 
person’s appearance, family, disability, or other personal quality, and bullying. Bullying is a stage 
beyond not knowing, understanding or being able to carry out acceptable behaviour. Bullying is 
deliberately setting out to hurt, silence or undermine another person in a systematic way over a 
period of time. It is not the result of a one off quarrel or conflict over a toy. Harmful behaviours are 
not acceptable and are not tolerated at Kate Greenaway Nursery School.  

Should harmful behaviours occur, staff act to ensure that those involved understand the problem 
and are supported to learn alternative behaviours. It is imperative that adults clearly signal the 
unacceptability of hurtful, harmful or dangerous behaviour. Where a child crosses one of these 
boundaries, staff respond by stating clearly and firmly the expectation. There are not many times 
staff need to say ‘No’ to a child, but we must be sure that when we say ‘No’ the child understands 
that we really mean it. There is not a simple, one-size-fits-all approach to responding to harmful 
behaviours. Practitioners will make judgements based on their understanding of the child, their 
needs and the context. There are, however, some useful approaches we lean towards. 

Clear communication 
Staff will respond to harmful behaviour by: 

 Speaking kindly, and firmly, following through and being consistent. 

 Giving clear and firm instructions (avoiding power struggle). For example, ‘Stop. That hurts.’ 
Or ‘Stop. This is not safe/Someone may get hurt.’ Or ‘We do not hurt [hit/bite/spit at] in the 
nursery. Everyone must be safe… You can’t go back to playing unless you can keep to that 
rule.’ The wording will depend on the child’s age and stage of development. 

 Using facial expression and intonation to communicate and demonstrate concern (It is not 
helpful for children if adults always appear at the same level of calm. Children learn from 



tone, facial expression and body tone as well as from the content of what is said. It is 
important for adults’ responses to be measured and proportionate).  

 Keeping comments or instructions focused and to-the-point, and appropriate to the child’s 
level of language.  

 If someone is immediate danger, it may be necessary for a staff member to raise their voice 
to be heard and to communicate urgency. This should be exceptional, and it is important to 
be clear, and not aggressive, when this occurs. 

High expectations 
Staff will respond make their expectations clear by: 

 Pausing and waiting, expectantly, after giving instruction. ‘Come down now. You could hurt 
yourself.’ 

 If the child does not follow the instruction, a warning may be given. ‘Come down now. If you 
do not come down, then your play with be finished for two minutes*.’ Or ‘If you cannot use it 
safely, I will need to take it away.’ 

 Using a count down from five, if appropriate.  

 Following through on consequences.  

 Calling for help if necessary.  

*To follow through with this strategy, a staff member may sit quietly with the child, or hold the 
child’s hand and keep the child with them. Our aim here is to communicate positive regard, avoid 
leaving the child feeling rejected or alone with difficult feelings of anger or guilt, whilst still 
communicating the unacceptability of the behaviour. Before a child returns to play, staff will check 
the boundaries are clear. For example, ‘Are you ready to play safely now? Remember, no hitting.’ 

Showing care and concern 
Where possible, putting our first focus on any child who has been hurt by comforting them, and 
showing positive care and attention. ‘Oh dear, you are sad/hurt. You didn’t like that.’ Sometimes it 
helps to have two staff for this. When the hurt child soothed, attention can be given to the child who 
has done the hurting. ‘Can you see? That hurt him. He is very sad/angry. We must not hurt people.’ 
As always, as much as possible, staff will acknowledge and the name the feelings of the children 
involved ‘I understand you feel….. but we need to make sure everyone is safe’. 

Physically intervening 
Sometimes it is necessary to physically intervene in order to keep the child or others safe. If a child is 
at risk of hurting themselves or others, staff may guide or lift a child away from an area. With a very 
young age-group of children, physical holding and guidance are sometimes needed. For example, 
when a small child is very angry and about to hit out at other children, or runs towards the gate 
during an unsettled episode whilst settling-in. It is best if the adult explains what they are doing. For 
example, ‘I cannot let you frighten the bird in the nest, so I am going to pick you and move you 
away.’  

Using physical restraint 
If a child is hitting out or threatening to harm others, staff may need to hold or ‘restrain’ a child in a 
safe and supportive way. We judge that an incident is “physical restraint” if the child has to be fully 
restrained from movement for more than a few seconds because the child wants to hurt another or 
to hurt her or himself or to seriously damage the environment. Restraint should be used if it is 
considered necessary in order to keep the child or other children safe. Again, the adult will explain 
what they doing ‘I am holding you because I need everyone to be safe.’ If a child’s behaviour results 
in a need for restraint, as defined above, this will be recorded and shared with parents and the 
SENCO.  



If a child is persistently behaving in a way that causes harm or leads to restraint, it may be necessary 
to create a specific plan to ensure consistent and appropriate approaches for individual child. This 
plan will be drawn up by the SENCO working with wider services, and with the involvement of the 
child’s parents or carers. This plan will outline when restraint is needed and how it is to be 
implemented. All staff members will be informed about what has been agreed and, as appropriate, 
the plan will be reviewed to determine the effectiveness of the strategies and any progress made. If 
after a reasonable period of time there is no improvement in the behaviour, there will be further 
discussions with the SENCO, parents and carers and staff members and a decision will be reached 
regarding a referral to other professionals who might be able to help. These referrals are only made 
with parental consent. 

Where staff are concerned that a child is displaying inappropriate behaviour resulting from abuse or 
neglect, they may seek advice from other professionals or make a referral to Children’s Social Care. 
Staff will always inform parents of this decision and will try to obtain consent. However, where staff 
believe a child is at risk of significant harm, consent is not required to make a referral to Children’s 
Social Care. (See separate Safeguarding Policy for more information). 

 



Parent Contract 

At Kate Greenaway, we expect parents to:  

 Familiarise themselves with and support our behaviour policy  

 Be open to discussing with staff any difficulties that arise concerning their child’s behaviour  

 Refrain from using physical punishment or threatening language when disciplining their 
children.  

 Always speak to a staff member regarding any incidents that may occur between children, 
and not approach other children or their parents.  

 Treat staff, visitors to the school, other parents & children with respect. We will not accept 
any form of aggressive, intimidating or threatening behaviour towards any member of staff. 

 Not use school or individual members of staff as a threat to get your child to do what you 
want. 

 When taking part in outings, educational visits or helping out in the school, agree to abide by 
the expected conduct as outlined by the outing leader. 

  

I,…………………………………………………………, parent of, ………………………………………………., sign my 
commitment to the above parent contract. 

Signed……………………………………………….. Date …………………………………………… 


